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PREFACE.

All students of education are acquainted with the Direct
Method, as applied to Modern Languages; which 1s now admitted
to be right in principle and successful in practice. The same
method has been applied to Latin and Greek, for thirty years past,
with the same results, although it has not been so widely adopted.
Two things stand 1n the way : the system of public examinations,
which encourage, and to.some degree make necessary, undisguised
cram ; and the immtial difficulties for teachers who have been
otherwise trained themselves, and shrink from the trouble of a
change. As a matter of fact, both these difficulties lose their
force, like Bunyan’s lions, when they are confronted. The early
stages of work, which are the most 1mportant for their permanent
effects, are independent of examinations : 1n a three or four years’
course, two at least may be given to the Direct Method, while the
final year of cram will satisfy the examiners; indeed, with good
teachers, less cram 18 needed even than that. As to the second,
the teacher can learn his work gradually, as 1 did myself, and he
will find the effort less than he fears. For any who are interested
enough to enquire, and for those who wish to learn, without com-
mitting themselves, opportunities are given in the Summer Schools
of the Society for the Reform of Latin Teaching.*

These Records are meant for Teachers, and they will enable
anyone to take his first steps with confidence, since they tell him
exactly what 1s sald and done 1n the first lessons. The first lessons
are the most difficult stage of the work ; once the first steps are
taken, 1t 1s easy to go on, and every new step 18 easier than the
last. The Records themselves give the form which each lesson
takes when 1t 18 learnt, and show amongst other things the right
pronunciation, which 18 very important : the booklet gives, along
with the text of the Records, specimen lessons (all genuine) to show
how the correct form 1s taught, and how mistakes are dealt with.
When the commencing teacher has gone through this once or
twice, as he gains confidence, he can take his own line ; for the es-
sence of the Direct Method 1s spontaneity, naturalness, and life :
the skeleton, so to speak, must be firm, and 1t must never be for-
gotten, but the flesh that covers it may take many forms.

* Miss Moor, Hon. Sec., Old Headington, Oxford.
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This life and naturalness give a new spirit to the class; and
this is the great gift of the Direct Method. ‘‘ The labour we delightin
physics pain ” : those who are thus taught will not write depressing
letters to the T'tmes, describing how they have wasted their school-
days. With their pleasure, they gain a sense of mastery ; they have
really learnt something, and they know 1t, and they are pleased
to use their new power. This method 1s in fact the remedy for the
disease, which all feel iIn English education, but not all own to
themselves. To drop Latin and Greek, or to drop anything, is
only to attempt the cure of a symptom, without touching the

disease at all.

I recommend 1t therefore confidently to the attention of all
those who are anxious about our national destiny, as a help 1n the
right direction. °° Prove all things, hold fast that which 1s good ”,
said the Apostle; a good maxim, and worth a little trouble to
keep. For those who do keep 1t, I will venture to utter an aspira-

tion :

Cras amet, quil numquam amavit : quique amavit, cras amet.

W. H. D. ROUSE.




LLATIN COURSE.
The Direct Method.

If the boys have had one or two years of French on the Direct
Method, they will need no explanation of the method in Latin.

If 1t 1s new to them, 1t should first be explained, in Englsh.

This should not be done at the beginning of the Latin lesson,
but before it begins, and in another room. The same must be done
with other explanations and discussions before and after the lesson.
[t may seem a trifle, but it is not, to keep the Latin lesson and the
Latin classroom solely for Latin impressions and memories. English
must not be used in the Latin class, with the exception which will

be given later.

The master must be careful to keep the following rules.
Progress will be slow at first, but the work will not be dull, because

the boys will be saying or doing something all the time.

(1) Each new word or phrase is to be said first by the master, then
repeated by the boy (or the class, as the case may be), then written
upon the board by the boy, then written in notebooks by every one.
What 1s written should be learnt at home.

No word should be spelt, but if 1t 18 written wrong, 1t should be
spoken by the master until 1t 13 written aright. Take the greatest

care to see that the long marks are put in. Since Latin spelling is
entirely phonetic, if properly spoken i1t will be properly written.

(2) Pronounce very clearly and distinctly, especially double
consonants and final consonants, and exaggerate the length of

long vowels.
(3) Suit the action to the word ; and with names of things,

produce the thing or draw 1t upon the board.
(4) Wherever 1t 1s;possible, make the Class answer in chorus ;

and drill them in chorus, especially at the beginning.
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Be very careful to get the vowels pure, as in the records,
especially € and 6 (not like the usual English pronunciation).

In writing on the board, the commonest mistakes are i spelling
diphthongs ae and aw, and the letter ¢ which 18 often written k.
give a warning that ¢ and g are always sounded as in

the
It is well to

cat and g19.

For homework, expect what 18 written to be learnt. When
stories come in, the homework may be to write out the story ;
but remember that this takes a long time at first, and plenty of
time should be allowed.

Do as much of the class work in chorus as you can. In these
notes “ Chorus ™ 18 used speclally to indicate that the master
joins in ; but Bs. also means a chorus of the whole class.

We begin with the plural, solely to get the chorus at work,
for it gives confidence, and helps to open the boys’ mouths. A class

already well trained may begin with the singular, surgg, if desired.

The records give the questions, together with the proper
responses. They are made, only to show the proper pronunciation.
An exact transcript of the records follows, each after 1ts proper lesson.
The ¢ Lessons ’’ and the Introductions give hints as to what may
be said before and after lessons, and how to deal with mistakes,
and how to get the correct responses which are given in the records.
These hints are themselves records of what has actually been said,

and mistakes actually made and corrected. Some mistakes always
OCCuUr.

The lessons, which are reckoned as for 45 minutes, may there-
fore take more or less time, according to the intelligence of the class
and the skill of the master. In thelater records, especially, the boys’
answers recorded are fewer, the master doing most of the work :
but this 18 done only to get in the pronunciation of as much as
possible. Each lesson has to be a continual question and answer,
and the boys ought to say and do more than the master: as soon
a8 they cease to take part, their attention will wander.

If the class be of girls the necessary change of gender will be
easily made. If it be mixed, there is a great advantage at first,
that you number them off, primus, secundus... and prima, se-
cunda . ..and the distinction is clear at once. Afterwards it has
to be explained that lifeless things have the same formal distinc-

tion, and you may make a little fun out of Mr. Notebook (M. Cahier)
and Miss Chalk.
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How to use the Book.

The master must make himself acquainted with each lesson,
and be ready to produce it naturally 1n the classroom. These hints,
and these records, are made only to show him how to do it (if the
method be new to him) and how to pronounce correctly. The hints
are not meant for the boys ; but the Records may be useful to the
boys, if they are given after the lesson.

On no account give a Record before a lesson. The direct
method makes 1ts unique effect because 1t 1s natural, spontaneous,
and acts between two human beings without interference. A
mechanical device would spoil it; indeed, these hints are only
meant to help those to whom 1t 1s new, for when they have got all
the matter in their heads, they will use 1t quite naturally, each in
his own way, and all hesitation will disappear.

The arrangement of the book 1s as follows.

Kach lesson 1s given 1n full, with full directions, explanations
and Latin words used. See pages 11 fi.

For convenience, however, the Records of the Latin words

are given without any extraneous matter at the end of each lesson.
See pages 14 fi.







LESSON 1.
Before the Lesson.

The master meets the class elsewhere, and talks quite in-
formally.

‘“ Good morning, boys. You know some French, don’t you ?

“Yes, sir”.

“ How were you taught ? By the direct method ? ”

“Yes, sir .

““ Then you will find it easy ; this goes in the same way .

Or if the answer be *" no ™.

“Well, we suit the action to the word : we do a lot of things,
and then say in Latin what we are doing. See ? ™

“Yes, sir’. They will say this, probably, whether they see
or not ; so the master goes on.

*“ Look here : I'm sitting in this chair. Then I get up and walk
about And as I do each thing, 1 say—'1 rise, I walk, I sit’.
Then if you do it you say—° We rise, we walk, we return, we sit ¢’
Just do so, and say the words ™.

They do so. Then he goes on.

““ I will tell you what to do and say ; and first, you just imitate
me ; afterwards, I will tell you exactly what I want. And you
understand if 1 make signs, and say something at the same time,
that means I want you to say or do it. If I do this (scribbling in
the air), and point to the board, and say something, what will that
mean ¢ ”’

“To write 1t, sir ”’,

“Yes. And when 1 beckon to one boy, 1 mean he is todoand
say what I do; and when I wave both my arms to you, I mean you
are all to do it together. And if you are little Duffers and I shake
my fist at you and say something, you will know what that means ?

*“ Oh, yes, sir, ha, ha ! ”

“ But you need not say 1t to me, unless I am a Duffer ; then
I give you leave to say i1t and welcome, and I shall say: ‘I beg
you pardon. I know I am a Duffer sometimes ’.”

Laughter. Or a bold boy says—

“Oh, yes, sir .

““ All right, we’ll see who 18 the biggest Duffer .

Loud laughter.

“It is more like a game than anything else, and you can go
home and surprise your sisters by playing games in Latin. The

little Roman boys did, you know .
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An incredulous look ; than as the Master grins, they grin too.

«« But I want you to notice one thing particularly. Of course
you have noticed in French, je parle and nous parlons are not the
~ame ~ (or if no French, in English, * I speak, he speaks ).

“ Yes, sIT .

«« Well, these words, “ 1”, “ you ”, “ he ”, “ they ’, have Latin
wvords for them, but they are generally left out, and we depend for
the meaning upon the ends of the words. Thatis very important,
and I want you to keep your eye on the ends of the words, and after
the lesson, I shall ask you what you have noticed .

Those who have learnt French, will understand a good many
words at once,such as Non, or Est, but they will be apt to pronounce
ost like the French word at first. '

In the Classroom.

Master beckons out one boy and says :—Salve, then beckons to
him and does 1t again, until the boy answers Salve. Sends him to his

seat and says to the class :—

M. Salvete.

Bs. Salvete.
M. Non, Non (Kepeats process with the first boy and then with the

class until they answer).

Bs. Salve (Repeats with class once or twice). Master writes on board :
aa ee 11, 00,ui,ae, au, oe. Makesthese sounds aloud and
signals to the class to join hvm as he repeats them. Master
takes a boy by the arm, and leads him out td two chairs ; they
seal themselves. Holding the boy’s arm, he makes hvm rise
along with hvm and says :

M. Surgimus (then pulling him down) :
Sedémus.

Wauving his arms to the class, makes them do the actions.

Bs. Surgimus, sédemus.

M. Takes a boy as before and in the same way—

M. and Bs. Rise: Surgimus—walk a step or two: ambulamus—
return to chairs : revenimus—su# down : sedémus. Master

- waves to class :— |

Bs. Surgimus, ambulamus, revenimus, sedémus.

M. to Bs. (Signalling towards the board, and handing chalk) Scribe,
(repeating the words one by one, and seeing that they are written
clearly and with the long vowels marked. Sends the boy back
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to his seat, signals to class to take up pencils and write in

notebooks) :

M. Secribite.
(It vs useful to have some one to go round behind and see that

the words are correctly written ; it saves tyme, for otherwise the
master has to do i, then or later. The boys chosen to help him
wn the actions should be varied so as to give everyome a turn.
By B! I wndicate merely one boy, but sometimes a succession 1s
swyrafied by B2, BS, etc.)

This done, the Master stands before a boy, and pointing to
hamself says -—

M. Ego.
(Powntang to the boy.)
M. Tha.

(Repeat several tumes) ego, ti, — Dic (beckoning to boy) until
, he responds, pownting properly—
B. Ego, ti, ego, ti.
M. Repeats with other boys.
M. Scribe—ego, ti (sends boy to the board).
Scribite (signals towards notebooks).
M. Ta Primus, (pownting to each in turn), ti secundus, (and so on

for all the class). The numerals after duodecimus are all made

up of what we have had until duodévicesimus, iindévicésimus
vicésimus, vicésimus primus, etc.
He has a serves of tickets written with these titles, and gives
one to each, to hang on s breast. These pass for their names
for the present, but by and by each wrll have a real name.

Td primus ?— until he answers—

Ego primus. I he hesutates :

T4 primus, ego Dominus. Then—
Scribe—Dominus.
Scribite.

Ego sum Dominus, tii es primus, until boy answers—
So with the other boys.

. Holding up book : Hic est libellus.

. Holdwng up thewr books, Hic est libellus.
Holding up chalk. Haec est créta. Hands ¢ to boys in turn who

say—

Haec est créta. (Fach must hold 1t up as he says 4, otherwise
haec should be 1lla).

Holding up stick : Hoc est baculum. (Handing 4 to boy.)

Hoc est baculum.
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Qcribe—sends boy to board : sum, es, est,
Qcribite—sends another boy up :
Qcribe, créta—another.

Qceribe, baculum, hbellus.
qeribite, signals towards notebooks.

M.

M. Valete. Noanswer. Puls on hus cap, takes it off to them. M oves

towards door.
Valete.

Bs. Valete.

M. Non. Picks out one boy, caps him and says—
Vale.

B. Vale.

M. 7Toclass. Valéte, repeats until he gets the answer—
Bs. Vale.

After the Lesson.

In another room he may ask what the boys had noticed in

the lesson, or this part may come next day.

Text of Record 1.

M. Salve.
B!, Salve.
M. Salvéte.
Boys. Salva.

M. and Boys. a4, e&,i1, 00, u i, ae, au, oe.

M. and Boy. Surgimus, ambulamus, revenimus, sedémus.
M. and Boys. Surgimus, ambulamus, revenimus, sedémus.
M. Scribe, scribite. Ego, ti ; ego, ti.

- KEgo, ti.




Ti secundus.
Ego secundus.
T tertius.
Ego tertius.
T quartus.
Ego quartus.
Td quintus.
Ego quintus.
Tt sextus.
B¢ Ego sextus.
M. Septimus, octavus, nonus, decimus, duodecimus, unde.
cimus.! _ _
M. Ego sum dominus, tii es primus. Scribe sum, es.
Ti es primus.
Kgo sum primus.
Ego sum dominus.
" T# es dominus.
Td es secundus.
Ego sum secundus.
Ego sum dominus.
Ti es dominus.
T es tertius.
KEgo sum tertius.
Ego sum dominus.
Td es dominus.
Hic est libellus.
Hic est libellus.
Haec est créta.
Haec est créta.
Hoc est baculum.
Hoac est baculum.
Valete.
Vale.

IUndecimus and duodecimus were sasd out of order by a slyp of the tongue
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B.
M.

STEWE =2 &

LESSON II.

Before the Lesson.

«« Well, what did you notice about the ends of the words 2> No

answer.

““ Take the verbs first, when we get up and walk about what
did you notice ¢ Nothing about the ends ? ”’

> 3

“ They all end 1n " mus .

““ Yes, and what does that mean, then ?

“Us”. A laugh.

“Yes “mus’ 18 ““us”’, that i1s quite right. Now you just
keep your ears open to-day, will you. Anything about the
other words ? ™

“ Primus .

“ Another ‘mus’, eh? No, that 1s not “us’. What do you

say ¢

¢

. ‘““Anyhow thisis ‘us’ ”. Laughter.

“Yes, there 1s the Latin ‘us’. Latin mus, English us, but
what of Primus, secundus—and the rest—any other ?
Perhaps a boy wnll see t, if not, the Master must mention
Libellus.

" And was ‘ us ’ the only ending ? ™

. *“ No, sir, creta ”’.

““Any other 2 ”

. ““Baculum ”’.

" So we get us, a, um. Well I will tell you about them—unless
one of you can guess ? What three things are there that you
learn in grammar about the nouns ? ”’

A boy will very Uikely answer—if not, the Master can tell them,

but 1t 15 always best to get them to say 1t.
" Three genders, sir ”.

¢ Yes, masculine, feminine and neuter. And the odd thing
18 that Latin makes what we call the neuter things,
WhJ:ch are not alive, masculine or feminine, very often;
as 1f 1t were Mr. Copybook or Miss Chalk . Laughter.

N T}llle poor old stick is neither, it only serves to beat both of
them .

If 1S a muzed class, this matter of genders comes out at once,
and 1t s only necessary to add the explanation that things
without life have gender.

(16)



In the Classroom.

M. Salvete.

Bs. Salve.
M. Dicite: salve ti quoque. Repeats until they answer.

Bs. Salve ti quoque.

M. Scribe—ti quoque. Boy writes on board.
Scribite—T'hey write wn books.

M. and Bs. @n chorus : aa,eé€,11, 00, u i, ae, au, oe.

Drill wn chorus :

Surgimus, ambiilamus, revenimus, sedémus. Thws must be
done, the first thing every day. The series of sounds may be
dropped when quite familiar, but the conjugation drill should be
done with variations of leaders every day.

. Beckons to class.

. Surgimus.

. Surgitis ! ponting s finger at them.
. Ambulamus.

. Ambulatis ! ponting.

. Revenimus.

. Revenitis! pownting.
. Sedémus.

Sedetis | pointing.
M. beckons to two boys until they say—
B! and B2 Surgimus.
M. Beckons to the rest until they say with hym wn chorus—
Chorus. Surgitis, povnting their fingers at the two.
M. Beckons to B! and B2.
B! and B2 Ambulamus.
Chorus. Ambulatis, so revenimus, sedémus.
Repeat once or tuice, always pointing the fingers. Wath some
classes this may suffice for to-day ; but a class of clever boys
can take wn the thwrd person also. The Master must use his
discretion, and, of course, if this part vs postponed, the regular
series must also be postponed from 111 to IV, and other portions
in consequence. I put the third person in brackets therefore.

[M. beckons to B! and B2.
B! and B?. Surgimus.

M. Beckons to rest of class.

Bs. Surgitis, pointing thewr fingers.
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M. Surgunt. As he says this he turns to the class, looking at them
" and jerking his thumb back at Bt and B? (it 1s most important to
use these gestures always, in the verb drill). Beckons to B and B2,

ulant. So with Reveniunt, sedent.

M. Amb

M. Beckons to B and B

BS and B*. Surgimus. o
Chorus of M. and the rest, pownting to B® and B%, Surgitis. Looking

at each other, and jerking theivr thumbs at B® and B* : Surgunt.
With the usual formula, M. has the words ambulatis, etc.,

writlen. |
M. Scribe—surgunt, ambulant, reveniunt, sedent.

Scribite. ]
M. to B!. Ego sum dominus; qus es ti ?
Bt. Ego sum Primus.
M. Nén, Primus es tu. EgO sum Dominus : qulS es ti ? untal

he answers.

B!. Primus sum ego.
So with others.

It is most ymportant to get the words wn the right order ; the
answer to the question always comes first. In Latin, style and
emphasis depend upon order ; and the right emphasis and the
beginnings of style unll become matural to boys if taught care-
fully from the beginning.

M. Ego sum Dominus, quis sum ego ?

B'. Dominus es ti.

M. Ego sum Dominus, ti& es Primus.

Bl Primus sum ego, Dominus es ti. .

M. to Bs. pointing to B!. Hic est Primus, pointing to Be.
lle est secundus. Beckons to B3.

B®. Hic est Primus, ille est Secundus.
So with others.
M. Scribe—hic, ille.

T'he next piece may also be postponed :—
20 sum Dominus ; némen est mihi Dominus.
Beckons to B! and repeats until he says—

ﬁmuﬂ_sum ego, Primus est mihi némen.
So with the others.

[M. E
Bl P
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Primus est tib1 nomen.

No6n ; mihi est n6men Dominus, tibi est nomen Primus : mihi
(pownting) tibi (pownting). Scribe—mihi, tibi
Scribite—

. Primus est tib1 nomen—Repeats unt:l he says.

. Primus est mihi nomen.

M. Scribe—est mihi nomen, Scribite. Tu es Primus, Primus est
tib1 nomen.
Dominus est mihi nomen. Primus est tibi nomen. Qud est
mihi noémen *
. Dominus est tibi nOmen. Primus est mihi néGmen.
Mihi (pownting) est nomen Dominus, tibi (pointing) est nomen
Primus.

B. Mihi (pointing) est ndomen Primus, tib1 (pointing) est nGmen
Dominus.]
. Bene.—Valéte.
Bs. Vale.

M. Non. Dicite. Vale ti quoque.—Valéte.
Bs. Vale ti quoque.

After the Lesson.

If 1t 18 not convenient to have a few minutes before and after,

this part may be postponed until the next morning ; but the time
must be found once at least in the early stages. I need not give
question and answer in full, but the questions might be directed to
discover, (1) whether the boys have got at the meaning of thesecond
and third persons and, (2) whether they have noticed the differences in
the vowels, itis, atis, itis, eétis, and unt, ant, unt, ent. They should
be shown these, if not; and they should be told that the Latin
verbs are of four sorts, and that these endings once learnt they have
learnt all the endings necessary for Latin verbs so far. Then they
should be questioned as to mihi1 and tib1 and némen.

M.

““You noticed that I used one or two words, which I did not

ask you to repeat .
Perhaps they did not, but probably one did.

“ Well, what did I mean by qud ¢ ”
Someone will probably see this, especially if he has learnt

French : * What ™.
“Very well, if you don’t understand anything in future, just

call out “ Quid ¢’ and I'll tell you. And what is * quis ? ”

M.

M.
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Probably someone will know this, from the schoolboy’s

¢ Quis (4 ego |
«« And what about bene ? ”

No answer. L
«« Don’t you remember been ¢ °
. 6é Ve]_'y Weu ’,t
M. That’s right, that is what I shall say when I am pleased with

you. And just listen what I shall say if I am not ™.
There are many phrases and exclamations which can be in-

serted thus in passing, and if they are accompanied by proper
gestures, OT eXpressions of the face, they will tell their own meaning :
ecce, male, 6 di immortales! are examples. lf a boy asks their
meaning, have them written upon the board and in the notebooks;
if not leave them alone. If ever an English word is necessary, in-
troduce it with ““ Anglice—O 1mmortal gods ”, for example, but do

not have that written down.

M.
B

Text of Record I1.
M. Salvéte.
Boys. Salve.
M. Dicite, Salvé ti quoque. Salvéte !
Boys. Salvé ti quoque.

M
All,

Scribite m libellis, Salvé tu quoque.
Surgimus, ambuldmus, revenimus, sedémus.

Boys. Surgimus.
M. Surgitis !
Boys. Ambulamus.
M. Ambulatis !
Boys. Revenimus.
M. Revenitis |

Boys.

Sede
M. :




Reveniunt.

Sedemus.

Sedétis.

Sedent. Ego sum dominus. Quis es tii ?

Primus sum ego.

Quis es ti ?

Secundus sum ego.

Quis es tii ?

Tertius sum ego.

KEgo sum dominus, ti es primus.

Primus sum ego, tii es dominus.

Hic est primus, ille est secundus.

Hic est primus, ille est secundus.

Hic est secundus, 1ille est tertius.

Hic est secundus, ille est tertius.

Hic est tertius, ille est primus.

Hic est tertius, ille est primus.

Haec est créta. Qud est hoc ?

Creta est 1lla.

HoGc est baculum. Qud est hoc *

Baculum est illud.

Hic est libellus. Qud est hoc ?

Libellus est 1lle.

Ego sum dominus, dominus est mihi n6men. Ti es primus,
primus est tibl1 nomen. Quid est tibi ndmen ¢

Primus est mihi1 nomen.

Quid est tibl1 nomen *?

Secundus est mihi nomen.

Quid est tibl nomen *?

Tertius est mihi nomen.

Valéte.

Vale.
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LESSON IIIL

Before the Lesson.

«« You see there were some new endings yesterday; did you
notice them ?

If no one noticed the ending of ndmen, this may be left for the
present ; 1f notwced, 1t should be explained ; but quis and quud
should be brought to mind again, and duistinguished.

M.

M. “Now keep your ears open for something new at the end of
the words to-day, and I think you know enough to tell me
what I am doing, if I ask you. (Sits) What am I doing ? ™

«“ Sitting .

“« And now ¢’ Leans back and shuis eyes.

““ Sleeping .

“ Right. Just keep 1t In mind. And notice another thing.

You know the difference between ‘1’ and * Me ° ™

. ““Oh, yes, sir .

““ Well look at the end of the Latin words to see that .

In the Classroom.

M. WSalvete.

Bs. Nalvé ti quoque.
Chorus. a a, etc.

M. Beckons: Drill.

Bs. Surgimus, efc.

M. Surgd, ambuld, revenid, seded—suats action to word, as usual.
Surgd, beckons to boy.

Bl. Surgsd.

M. Ambuls.

Bl Ambuls.

So Revenid, seded.
Scribe_: scribite (the four words should be written in a line,
; 1eaymg room below for what 18 to come) : beckons to boy.
. Durgd.
M. (to kim) Surgis, to class, pointing thumb at him, looking at class
—durgit. Beckons to him.
. Ambulg

M. (totohi}?:) Ambulas, to class povnting at htm, ambulat. Beckons
m.

B2 Revenip

M.
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M. as before, Revenis, revemit. Beckons—

B2. Sedeo.

M. as before. Sedes, sedet.
Scribe.
The 2nd and 3rd persons of each should be written beneath
the first.

M. Scribite. Picks up one book and turns to the clean page at the
end, where they are now to write the four verbs in four columns,
as on the board. Then he pownts to the space below the
first and says, Scribite—surgimus (they write), surgitis (they
write) surgunt (they write), and so with the others.

Shades his eye unth one hand and stares at the wall ; Vided.
Calls to boy to vmatate him and the boy does so.

Vide®d.

to him, pointing ; Vides, to the class, always pointing as before,
Videt.

Does as before : Vided—to class : Quid facid ? perhaps the boys
say Vided. Anyhow the Master repeats until they say—

. pownting to Master. Vides, looking at each other, thumbs at

Master, Videt.
Drill.

Makes the gesture and beckons boy. Vidé ti. Boy may not

understand at first but Master repeats till he ymitates ham.

Vided.

Quid facis *

Video.

to class. Qud facit ?

. Videt.

Scribe ; faci0, facis, facit. Scribite.

Holds up book. Hic est libellus, vided libellum.

Beckons to boys, until they vmitate.

. Hic est libellus, vided libellum. So other boys.

Lays book down, goes away. Ille est hbellus, video libellum.
Beckons to boy.

Ille est libellus, vided hibellum.

Beckons to class.

. Ille est hibellus, vide6 hbellum.

Haec est créta, vided cretam (looking at ). -
So with the boys (they must not say haec unless they hold the
chalk).

Lays chalk on desk, 1lla est créta, vided crétam.

= BV =

e
7
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Illa est creta, video crétam.

Bs.  ding it to boy : D tibi crétam.

v Handing i back : DG tib1 crétam.

ﬁ. Das mihi crétam—D5 tibl crétam, repeated unirl he says,

g1, Das mihi cretam. Gives it back with appropriate words, bene, etc.

v D tibi libellum, etc., as before.

V. Do tibi baculum.

M. Capio baculum; quid faci ?

B. Capis baculum. | |

M. Capid crétam. S?nbo ; quid facid ? |

5. Scribis (by this time they should be able to respond without
leading). |

M. Puts hand to ear. Audio. Beckons.

B. Audid. |

M. to him, Audis, to class audit.

M. Valéte.

Bs. Valé td quoque.

After the Lesson.

It is necessary to discover whether all have understood the
relation of -um, -am and -us, -a. When that is understood, say that
M is the general ending of the ME- case singular, though 1t 1s some-
times the I-case; and that the commonest sign of the I-case sin-
gular 18 S or US, as Dominus.

Text of Record I11.

M. Salvéte.

Boys. Salvé ti quoque.

M. Surgd, ambuld, revenio, sedes. Surgd.
g. Surg?, ambuld, revenid, sedeb.
M.

B.

M.

B.

M.

B.

M.



Videés.

Audio: quid facio ?

Audis.

Vidé ta.

Video.

Vides, videt. Audi ti.

Audio.

Audis, audit. Hic est hibellus : Video hibellum.
I[lle est libellus : vided libellum.

Haec est créta : vided crétam.

Illa est creta : vided cretam.

Hoc est baculum ; vided baculum.

Illud est baculum : vide6 baculum.

Vide.

Video.

Qud facit ?

Videt.
Audi.

Audid.
Qud facit ?

Audat.

Scribd : quud facio ¢

Scrbis.

D6 tib1 cretam.

Do tibi cretam.

Das mihi cretam.—DGJ tibi cretam.

Do tib1 créetam.

Das mihi crétam : dat mihi cretam. Do tiby hibellum.
Das mih hbellum : dat mihi libellum.

Valete.

Valeé ti quoque.
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LESSON 1V.

There 1S nothing to warn for the fourth lesson, and all that has

be done, 18 t0 give, now or earher, the questions about the ac-

v aie;ive ca’se. But tell them that if they are asked and don’t
cus

know, to say, Nesco.

In the Classroom.

Drill - All the persons are to be used henceforth, in the_ir
tabular order, with the proper gestures : Surgd (done by one), surgis,
surgit (by the rest), surgimus (by two others), surgitis, surgunt (by the
TeSt).Short drill with video, capio, audid, ad hib.

Short drill with quid est tib1 ndmen, and quid est héc, ad lib.

If a boy is absent, we may go on accordingly ; if not, the pic-
ture part may come next. It 1s better to keep the following lLittle
scene with abest until someone really is absent, but i1t should not

be delayed too long.

M. Primum wvideo, Secundum vided, Decimum non videa.
(L0 boy) Videésne Primum 2

B. Vided Primum.

M. Vidésne Secundum ?

B. Vided Secundum.

M. Vidésne Decimum ?

Ub1 est Decimus ? Abest Decimus. (To boy) Ubi est Decimus

B. Abest Decimus.

M. Abest Decimus, adsum ego. Respondéete! (Holds up paper,
apparently with list, which he checks). Primus! (Looking on
ist, pencil ready).

B!, Adsum.

M. (Tucks b _ '
B Adeper m off). Secundus !

M. (So with the rest,)
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M. (Draws on board)

Hic est lectulus : video lectulum. (Signals). H‘ﬁ
Bs. Ille est lectulus : vided lectulum.
Scribe : Lectulus. (So with the other new words).

. Hic est puer, vided puerum.
. Ille est puer, vided puerum.

Hic est Decimus, vided Decimum. Quid facit Decimus ?

Nescio !

Aegrotat Decimus.

Quid, aegrotat ?

(Makes a grimace, rubs has hand over his stomach, looks miserable.
They smale. They have the main 1dea, that s enough).

. Hic est Medicus, vided Medicum. -
. Ille est Medicus, vided Medicum. H )

M. Haec est manus, vided manum. ( {
Bs. Illa est manus, vided manum.
(i

M.  Haec est medicina, videdo medicinam.

Bs. Illa est medicina, vided medicinam.

M. Medicus tenet medicinam : qud facit
medicus 2

Bs. Tenet medicinam medicus.

o =

M. (draws scroll) Quid dicit me-
dicus ?- |

Bs. (reading from board) O Decime,

bibe medicinam !
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T : 2
M. de dicit Decimus ¢
Bs. Non bib6 !

M. Quid facit medicus ¢ Dat medi-
cinam. Quid * |

Bs. Dat medicinam medicus.

M. Quid facit Decimus * |

Bs. Bibit medicinam Decimus.

M. Bene: do tibi donum. (Gwes boy

a picture-postcard).
B. Das mihi donum.
M. Valete.

Bs. Valé ta quoque.

So long as the drawings can be recognised, it does not matter
how crude they are. In fact, 1t will please the boys to think how
much better they could have drawn them themselves. Of course,
the picture is made up bit by bit, not the same thing done six times
over. It is the greatest part of the pleasure to see the boy grow out
of the bed, and the arm out of the doctor; to see the remark

growing out of their mouths in turn ; and finally, to see the doctor’s
arm rubbed out, and a long one grow out of him to tip the bottle

iInto Decimus’s mouth.

The gifts of cards, for any good work, are a great addition to
the pleasure ; and they can be made useful if the Master procures
a few dozen of the excellent British Museum cards, showing Roman
emperors, antiquities, places and the like. Any one of those can
be made the subject of an interesting lesson in Latin, by and by.

Text of Record IV.

Vided primum.
Vidésne decimum ?




N6n vided decimum.
Ubi est decimus ? Abest. Abest decimus.

Abest decimus.
Abest decimus, adsum ego. Respondéte. Primus !

Adsum.
Secundus !

Adsum.

Tertius !

Adsum.

Hic est lectulus.

Ille est lectulus.

Hic est lectulus, vided lectulum.

. Ille est lectulus, video lectulum.

M. Hic est puer, vided puerum.

Boys. Ille est puer, vided puerum.

Hic est Decimus, vided Decimum.

Ille est Decimus, vide6 Decimum.

Quid facit Decimus ? Aegrotat. Qud facit ?

Aegrotat Decimus.

Hic est medicus, vided medicum.

Ille est medicus, vided medicum.

Haec est medicina, videé medicinam.

Illa est medicina. Vided medicinam.

. Medicus tenet medicinam, Quid facit medicus ?

Boys. Tenet medicinam medicus.

Medicus dicit, ‘0 Decime, bibe medicinam.” Quid dicit
medicus ?

O Decime, bibe medicinam.

Quid facit Decimus ?

Bibit medicinam.

Bene : do tibi donum.

Das mihi dénum.

Valete.

Valé ti quoque.




LESSON V.

This lesson briggs In our ﬁl'ﬂt song, one of the ‘ Chanties in
Greck and Latin; written for traditional tunes ”’, and published with
the music by Blackwell (Oxford, 2/6). Here are one or two small
variations in the words, to avoid the subjunctive mood : and the

hearsed in the major key instead of the minor. There was

song 18 Ie _ na)
no feason for this last ; 1t just happened so.

This lesson also mtroduces formally the imperative mood,
~hich will be part of our drill in future. The boys should be warned
to look out for what the master says when he tells them to do some-
thing ; it has occurred already, but not been taught. The ablative
case also comes in casually. If anyone asks about it, the master
may think it convenlent to carry on in that direction, e.g. with the
sedes in sella, of lesson VII. If not, the phrases will be noted in
a half-conscious way.

For drawing animals, 1t 18 necessary to get a few salient lnes,
marking out the peculiarities of each. An elephant or a camel 18
easy ; for others, the best helps are Bewick’s Birds and Quadru-
peds, or his select Fables, or the old-fashioned books on Natural
History, by Wood. All these are easy to get at second-hand. There
18 also an excellent series called Recreative Drawing Copies, by
Sisson & Parker, Nottingham (Simpkin, Marshall & Co, London).

In the Classroom.

M. Salvéte.
Bs. Salve ti quoque.

Drill as in last lesson. That done :
M. (Beckoning to a boy) Surge.
B. Surgs.
The rest. Surgis, surgit, as usual.
M.  (Beckoning to two) Surgite.
B23.  Surgimus.
The rest, as usual. Surgitis, surgunt.

M. Ambuli. .. (same process).
Ambulate . . .




Practise this, and write the imperatives on the board.

Revise the new words of last lesson : lectulus, puer, medicus,
medicina, bibo.

2

M. Haec est rana, video ranam.
Bs. Illa est rana, vided ranam.

M. Rana canit: qud facit rana *
Bs. Canit rana.

M. Qud camit rana ?

Bs. Qua, qua canit rana.

M. Haec est aqua, vided aquam. A A

Bs. 1lla est aqua, vided aquam. G2 ———
QQua qua canit 1bi rana, 0

qua qua sonat aqua—qua—qua—qua.
(Sengs)— '

Scribe 1n tabula (signs). ’C%? 7/-2
Scribite 1n libellis (signs). ==z (i~

Canite vos (signs).

Bs. swing.

M. swngs: Quid vis ubi canis illud ?

Qua ré sonat aqua—qua—qua—qua ?

Scribe (signs). Scribite (signs).

Anglicg, vis, “do you want ”’. Anglicé, Qua ré, “ why ?”
Canite v3s (signs).

Bs. sing.
M. Rana canit: (sings).
Quin das ahquid edendum :
Hac ré sonat aqua—qua—qua—qua.
Scribe (signs). Scribite (signs).
Anglice, quin das, “ why don’t you give ”’; hac ré, * there-
fore ™.

Hoc est aliquid edendum (shows biscust).

Edo ! (nebbles). Hcce, &s! (gives a but to a boy).
B. (nibbles) Edo !
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boy) €s! (to class, pointing thumb at boy) est !

. . to
M. (powmirng 3s, Gst.

Scribe——edoa

M. Hic est vermis, '
Bs. Ille est vermis, vided vermem.

M. (Sings)—Pergd dare tib1 vermem :

Quae nunc sonat aqua—qua—qua—qua ?
Scribe 1n tabula (signs).

Scribite in libellis (siugns).

Anglicg, pergd, 1 proceed ™.

Anglice, dare, “ to give ”.

M. (sings again)—

Nunc vos canite (signs).
Bs. (sing) Pergd . ..
M. Discite domi. Valéte.
Bs. Vale td quoque.

After the Lesson (o7 next morning).

“ Did you understand the song ? ”’
“Yes, sir”.

“ What, all of it 2 ”

*“ All but one or two words ”’.

““ What were those 2 ”

(One or other boy will probably hit on ibi or ubi, although

 he ought to know ubi, and might be led through it to guess ibi.

What is aliquid edendum ? ”
s Blscuit, Bil' ! 29

" Oh, not only a biscuit. Think : what is edd ?

REFRTER
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*“ Something to eat ™
“That 18 what ahqmd edendum means. Now think. This is

also aliquid edendum (shows apple), and this (shows cheese).”

Here someone may see the meaning ; but if not—

M. “What 1s qud ?”
B. ‘“What”.
M. “ Then aliqud ?”

Probably a boy will guess this before long.

One clever boy 1s a great help in the work ; for it is always
better, and better remembered, if a boy gives the right answer,

than if the master does.

The English words, it should be noticed, are all introduced as
a foreign element, by Anglicé ; and so to introduce a few does no
harm. In the case of the songs it 1s necessary, but in the class-
work, very rarely so. But such words as sed, tamen, inde, cum,
when they come in, generally need an English explanation. They
could be learnt, of course, as our own language was learnt, by con-
stant use In various connexions ; but there i1s not time enough for

that, and a compromise must be made.

There 1s no need to explain each item exactly: quin, for
instance, or qua ré. The general sense must be taught first, then

the grammar by degrees, as occasion serves. Boys may be led to
use these turns of expression as they go on, before they are taught

all about them,

If this lesson be too long for the class, 1t 18 easy to postpone a
verse or two of the song, and do them later.

Text of Record V.

M. Salvete.
Salvé tii quoque.
Surge.
Surgo.
. Surgis, surgit.
Ambula.
Ambula.
. Ambulas, ambulat. *
Reveni.
Revenio.

Boys.
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Haec est rana : video ranam,
Illa est rana : vided ranam.
Rana canit : quid facit rana *
Canit rana.
Quid canit? Qua qua canit rana.
Qua qua camt rana.
Qua qua canit 1b1 rana :
Qua qua sonat aqua-qua-qua-qua.
Scribe in tabula, scribite in hbellis. Canite vos.
Qua qua canit 1ib1 rana :
Qua qua sonat aqua-qua-qua-qua.
Rana canit : Qud vis. .. ? Anglicé, “ What do you want ¢
Quid vis ubi canis 1llud 2
Qua ré sonat aqua-qua-qua-qua ?
Canite.
Quid vis ubi canis illud ?
Qua ré sonat aqua-qua-qua-qua ?
Quin das, Anglice, ‘“ Why don’t you give ? ”’
Quin das aliquid edendum ?
Héc r& sonat aqua-qua-qua-qua.
Quin das aliquid edendum ?
Hac r& sonat aqua-qua-qua-qua.

Quid est *‘ edendum ?  Eds.
KEdo.
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Edo, es, est. Es ti.

Edo.

Es &st. Hoc est aliquid edendum. Hic est vermis : vided
vermem.

Ille est vermis : vided vermem.

Pergo dare tib1 vermem :

Quae nunc sonat aqua-qua-qua-qua ?

Pergd dare tibi vermem i
Quae nunc sonat aqua-qua-qua-qua ?

M Dare, Anglice. * to give™.
Valéte.

Valé ti quoque,

Boys.




LESSON VL
Before the Lesson.

. & to be master to-day, or some of you, so don’t be
- Yosu aieisigmg[[‘hjs stick is the sign of the master, so if I give
iilsutg you | you will know what that means, won’t you 2

mning) Oh, 8ir! |
IIY}[B' ggg’;?gg)hard on me, that’s all, when I am a boy; I am not

hard on you, am I*
Bs. (grin).

In the Classroom.

M. Salvete.
Bs. Salvé ti quoque.
Chorus. a, a, e, €, etc. |
M. (beckons) Veni hiic, Prime : do tib1 baculum (hands the stick).
Bl. (taking «t) Do tibi baculum.
M. (taking it back, and shaking his fist at him) I in malam rem !
I in malam rem! Veni tii (fo Secundus).
B2, (comes up).
M. D6 tibi baculum.
B2. Das mihi baculum.

M. Ti es Dominus.

B?.. Ego sum Dominus.
M. Perge.

(Lf the boy does not understand what to do, the Master prompts

hvm, unth signs to call on some one, surge.)
B2 to B®. Surge.
B3, (rising) Surgs.
B. etc. Surgis, surgit.
B2, to B3. and Bs. Surgite.
B®, B¢ Surgimus.
B. etc. Surgitis, surgunt.

(*_90 Mﬂ} the rest of the drill. It should be done two or three
tumes with different boys ;
up such with :)

the master, if a boy did well, winding




M. Veni ti, do tib1 baculum, etc.

A variety 1s:

M. Cape baculum.

B. Capio baculum. (If master makes proper signs). Then :
B. etc. Capis baculum, capit baculum.

M. (makes signs, hisses) Si1t1d, sit1d | (looks round for glass of water,
drinks a svp) Bibo ! (T'o boy) Bibe tii !

B. Biba.

M. (makes signs to class).

B. etc. Bibis, bibit.

M. (revises frog and water, briefly) Haec est aqua, vided aquam.

B. etc. Illa...

M. Rana canit : (sings) Urget rabida sitis nos :
Hac ré sonat aqua—qua—qua—qua.
Scribe 1n tabula.—
Scribite mm hibellis.—
Anglice, urget, “ drives, urges .
Anglicé, rabida, * ravening
Sitis—quid est sitis Anglicé ? (draws vn breath with a hiss).
B. * Thirst .
. (swngs agarn) Nunc vos canite.
. (smng).
KEgo cand: (sings).
Circum bibe quod ubiqus est:
Nunc ndon sonat aqua—qua—qua—qua.
Scribe.—Scribite.—
Anglice, ubique, ** everywhere .
Canite !
. (svng) : Circum. ..
. Discite domi. Valéte.
. Valé ta quoque

After the Lesson.

““Did you get the meaning of all the words in that song ? ”’
Circum ?

“Oh, I say, don’t you know what a circus 18 ?” (twsrls his
arm round). That is circum! “ Did you notice anything
else new ¢’ Some one may ask about discite domi, or in
malam rem ; f not, tell them not to go to sleep, and use the
phrases agam until some one asks.
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Text of Record VI.

Veni hiic, Prime. Do tibi baculum.,

pas mihi baculum.
Td es dominus : perge.

Sede.
Sedeo.
Sedés, sedet.
Surgite.
. Surgimus.
Surgitis, surgunt.
Ambulate.
, Ambulamus.
Ambulatis, ambulant.
Revenite.
. Revenimus.
Revenitis, reveniunt.
Sedete.
3, Sedémus.
Sedetis, sedent.
Bene : do tibi dénum.
Das mahi donum.
Da mihi baculum.
D6 tibi baculum.,
Capiﬁ baculum,
Capis baculum, capit baculum.
Bgo sum dominus. Sitid, sitio ! Bibs. Quid facio ?
Bibis,
[Lr_get rabida sitis nos :

aC re sonat aqua-qua-qua-
R Canite, A

Oys. Ur_geb rabida sitis nos :
hic 18 sonat aqua-qua-qua-qua.
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M. Rabida, Anglice, * ravening ”’; urget, Anglicé, ‘‘ urges or
drives ”’ ; sitis, quid Anglicé ?
Boys. ‘ Thirst .
M. Circum bibe quod ubiquest.
Nunc nén sonat aqua-qua-qua-qua.
Canite.
Circum bibe quod ubiquest.
Nunc non sonat aqua-qua-qua-qua.
Haec est pilla. Quid est hdc ?
Pila est 1lla.
Pila est In mani. Ubi est pila ?
In mani est pila.
Démitto piam.
Démittis pilam, démittit pilam.

M. Cadit pila, repetd pilam.

B. Repetis pilam, repetit pilam.

M. Iactd pilam.

B. Iactas pilam, 1actat pilam.

M. Jacta ad me.

B. lactas, 1actat.

M. KExcipi6 pilam.

B. Excipis pilam, excipit pilam.

M. Iactd ad te. T excipis.

B. Excipid.

M. Excips, excipit. Iactd, excipid, demittd, cadit, repetd.
Valeéte.

Boys

Valé ti quoque.




LESSON VII.

Before the Lesson.
thing new to-day! Look at the ends of

M. “ Look out for some
the words .

In the Classroom.

M. Salvete.
Bs. Salve ti quoque.

e
Chorus. 8, & e: boys as master. Sing the song through once.

(touching chair) Quid est hoc ? (No answer, or a boy says—
1e should be led to say if he does not—)

Nesc10. | |

 SQella est haec, vided sellam. (Looks at 1t : signs).

~ SQella est illa, video sellam.

. (to boy) Cape crétam. (Gvves 1t).

. Capid cretam.

. (sgns) I ad tabulam.

. (begins to go).

. Dic, e0 ad tabulam.

. Eo6 ad tabulam.

.. Scribe : sella.

. Scribd.

Reveni ad sellam. Boy begins to go, Master says :

Dic, revenio ad sellam.

Bl. Revenio ad sellam.

M. Sedé in sella.

B!. Sedeb6 in sella.

M. (signals).

Chorus. Sedés in sella, sedet in sella.

M. (gowng through the motions): Surgd ex sella, ambuld a sella,
revenid ad sellam, seded in selld. (Beckons) Veni t@, cape
cretam.

B2 Capid crétam.

M. I ad tabulam.

B2 E& ad tabulam.

M. Scribe: ex sella, & sella, ad sellam, in sella. (Writes) Da mihi
cretam.

B2 Db tibi crétam.
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M. Reveni ad sellam.
B2. Revenio ad sellam.

M. Sede 1n sella.
B. Sedeo 1n sella.
M. ®Scribite 1in hibellis (signs).

Drill with this, the master leading. Same, with imperative.
Same, with boys leadlng The detalls depend on time, or other

convenience.
M. Haec est meénsa, vided meénsam (draws
& oSSR
table).

Bs. 1lla est mensa, vided ménsam. I } ‘

M. Haec est sella, vided sellam (draws H
chaar). ' ~ -————‘r_“[

Bs. Illa est sella, video sellam.

M. Hic est puer, vided puerum (draws
boy).
Bs. Ille est puer, vided puerum. / ﬁ
M. (fo boy) Scribe : meénsa, puer. (A8 ———m—————
before, the process can be summary, just a sign, without

further talk, to save time).

M. Qud facit puer ?
Bs. Sedet in sella puer.

M. HOc est ovum, vided ovum (draws

egg).
Bs. Illud est ovum, vided 6vum.

M.

Ovum est in ménsa. Ubi est 6vum 2
Bs. In mensa est ovum.

M. Duo ova (Draws another egg), vided
duo ova.
. Illa est duo ova.—
Non, 1lla sunt duo ova.
. Illa sunt duo ova, vided duo ova.
(draws a third) : Haec sunt tria 6va, video tria ova.
. Illa sunt tria 6va, vided tria Gva.
(so on up to ten): Illa sunt quattuor 0va, quinque, sex, septem,
octd, novem, decem .
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M. (rubs out an egg,
it into boy's !
Puer est unull ovum
(szgns)- )
Bs. Puer ést inum oV um.

Bs.

(does the same with the
others im order, adding
one to the boy 60({7& tim?,

M. Puer ést decem Ova.

. Puer ést decem Ova.
(kolding out his hand) : haec est manus, vided manum.

. (each holding out hand) : haec est manus, vided manum.

. (holding up one finger) : Hic est digitus, vided digitum.

. (vmatating) : Hic est digitus, vided digitum.

Unus digitus, duo digiti, trés .. quattuor ... so on fo decem

dlgti;gﬁe boys repeating). — Scribe: tnus digitus, duo digit,
cribite.—

(holds up two) Quot sunt hi
No answer.

(wobbles them about) Quot ?
_ , quot, quot ¢
A bright boy answers :

Quot sunt hi *
Tres.

?}{153 mica . .. Carries on the game, ad Uib.
Ling up one finger) Unus digitus. (Holding up hand):
a€c est ina manus, vided inam manum.

* (1}111:: ldesSt Una manus, vided finam manum.
out two hands) Hae sunt duae maniis, vided duas maniis.

=P =aFEF =
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They will probably make some mistakes in the endings, and as
soon a8 that occurs, the new forms must be written.

M. Scribe: iina manus, duae maniis, tinam manum, duas maniis.

M. Habed duas manis (signs) .

Bs. (¢matating) Habed duas manis.

M. Scribe: habed.—

M. (touches his mose) Hic est nasus, vided nasum. (Squints at it.)
Laughter. (Swgns).

Bs. Hic est nasus, vided nasum. (Squint at it and laugh.)

M. (pownting) Habed tinum nasum.

Bs. (pownting) Habed Gtnum nasum.

M. (points to one ear) Haec est auris, non vide6 aurem (signs).

Bs. (1matate) Haec est auris, non vided aurem. (Laughter).

M. (Pownts first to one ear, then to the other) Habed inam aurem,
habed duas aures.

Bs. (umitate) Habed inam aurem, habed duas aures.

M. (touching eye) Hic est oculus, non vided oculum.

Bs. (¢matating) Hic est oculus, ndn vide6 oculum.

M. (touching both eyes) Habed duds oculds.

Bs. (vmatating) Habed duds oculds.

M. (touching mouth) Hoc est 0s, habed tinum s.

Bs. (#matating) Hoc est 08, habed inum 3s.

M. (touching tongue) Haec est ingua, habed inam linguam.

Bs. (tmatating) Haec est lingua, habed finam linguam.

M. (touches hus head) Hoc est caput, habed tinum caput.

Bs. (vmatating) Hoc est caput, habed inum caput.

M. (touching teeth) Hic est dens, habed dentem.

Bs. (vmatating) Hic est déns, habed dentem.

M. (touching teeth) Hi sunt dentes.

e N O e e e

Bs. (i#matating) Hi sunt dentes.

M. (touching teeth) Hi sunt dentés—quot !—quot ?—quot sunt
hi ?

B. Nescio!

M. Scribe: nasus, nasos, aurs, aurés, oculus, oculds, 68, lingua,
caput, déns, dent€s.—Scribite in libellis (signs).
Valete.

Bs. Vale ta quoque.

After the Lesson.

M. “ What did you hear that was new ? Take the sitting and
moving first. (No answer.) Seded In sella.

¢ In’ is like English, isn’t it, sir ? ”

B.
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« Yes. And ambulé a sella ? What abouta *” (No answer).
¢« Why, what did youdo ? ”

{: Walked away 7.

« Then what 18 8 2”

¢« AWay ”,

« Yes, away from anything. What next ?”

«Revenid ad sellam, that must mean ‘ to’ .

« Quite right. And the other ? ™

« Qurgd ex sella, that is * from ° like &, isn’t it, sir ¢ ”

« Very nearly. It means ‘out of’. Did you never hear of
an ex-mayor, or an ex-chairman ?

« Oh yes, sir, when he’s out of it, I suppose ”.

«« Just so. Theex-chairmanis exsella, out of the chair, like you.”
(Laughter.) *° Anything else about the chair ? ” (No answer).
«« What did I tell you to look at ?

1 The end, SIT 7. )
“« Well, look at the end, then. What do you see at the end, or

what do you hear at the end ? ex sella-a-a ?

“ A very long tail, sir! ™ (Laughter).

“ So it is, a8 long asa worm’s—1lle est vermis ’’ (makes a wriggling
wn the arr. They laugh). *“ But they were not all like that
(Pause.)

‘“ Please, sir, ad sellam was the same as we have had before .

“Right ’. Do tib1 donum (gwes hum a picture-posicard,
which he takes with a grin).

“Can you make me a grammar rule out of that ? ”° (Pause.

A clever boy will answer, however, something like this :)

" Please, sir, it is long if you go from, but not if you go to.

“Yes. And remember then, that the end is different for ¢ to’
and ‘from’, and ‘in’ also, remember. That will be

enough for the present about ends. ”’

This lesson is too long for one ; but it can easily be subdivided
according to the abilities of the class. The second part will come
In useful to introduce the absence of Decimus, if that should occur
opportunely.

) be. course, the drawings are not made new every time, but bit
y biv: table, chair, boy, eggs in order, then rubbed out one by

1c;ne, and placed in the boy, whose outline 18 rubbed out each time
0 make room for the New ones.

M.
lfli{tnthere are some new words. You understood nearly all,
OW, but there was one I could not draw on the board. ”

(Pause : g 0oy may answer) :
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B. ‘ Habed, but that means ‘ have’, doesn’t 1t ? Sounds much

M.

A lhttle talk may follow on these lines ; if they are interested

the same ”’.

“Yes, and avowr In French, you know. They are really the
same word at different ages, like a baby, and a boy, and a
man .

there 13 enough for a long talk, on the derivation of French from

Latin, and of many English words from French, and how we got
them and when.

The game of Flash Finger was Roman. It was called micare
digitis, which will explain mica, mica, if it be asked for; otherwise
it may wait. The Romans actually used to say, quot sunt haec.

M

Bt;ys.

M.

Boys.

M

Béys.

M

Béys.

M
M

M

Béys.

M

Béys.

M.

M

M.

M.

Bbys.
Béys.

Boys.
B<;ys.

Boys.

Text of Record VII.

Salvete.

Salve ti quoque.

Quid est hoc ? Sella est haec: seded in sella. Do tib
crétam : cape crétam: i ad tabulam: scribe: reveni. Seded
1n sella.

Sedes 1n sella, sedet in sella.

Surgo ex sella.

Surgis ex sella, surgit ex sella.

Ambulé a sella.

Ambulas a sella, ambulat a sella.

Reveno ad sellam.

Revenis ad sellam, revenit ad sellam.

Haec est ménsa, vided ménsam.

Illa est ménsa, vided ménsam.

Hic est puer, vided puerum.

Ille est puer, vided puerum.

Quid facit puer ?

Sedet in sella puer.

Hoc est Ovum : Ginum Ovum, duo Ova, tria, quattuor,
quinque, sex, septem, octd, novem, decem.

Haec est manus, vided manum.

Illa est manus, vide6 manum.

Hic est digitus, vided digitum.

Ille est digitus, vided digitum.

Unus digitus, duo digiti, trés digiti, quattuor digiti, quin-
que, sex, septem, octd, novem, decem. Quot sunt hi ?

Duo.
Mica, mica, quot sunt hi ?
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uot sunt hi ?

. habe0 inam manum.
- habed inam manum.

Unum caput.
Valéte.
Valé ti quoque.
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LESSON VIII.

In the Classroom.

M. BSalvéte.

Bs. Salvé ti quoque.
Chorus.. a, a, etc.

Drill on surgd ex sella.
Drill on micare.

M. Venl hiic, tia (signals).

B. Venio.

M. Do tib1 baculum, ti es Dominus.
B. Das mihi baculum, ego sum Dominus.
M. Mica.

B. Mica mica, quot sunt hi ¢

Bs. Treés.

B. Mica...ete., ad hib

M. Da mihi baculum

B. Do tib1 baculum

M.

KEgo sum Dominus. (Sus back wn chavr, closes his eyes, snores.)
Dormid. (Opens his eyes) Vigild (beckons to boy) :
Dormi tii.
B. (vmatates) Dormid.
M. (to hem) Dormis; (fo class) Dormit (pointing at hvm with has
thumb. The same with one or two others. Then with a pair.)
M. Dormite!
B2, B3. Dormimus.
M. Dormitis, dormiunt. (Drill.)
M. (draws bed) Hic est lectulus, vided lectulum.
Bs. Ille est lectulus, vided lectulum.

M. Scribe : lectulus.—Scribite.
(draws boy 1n bed) Hic est puer, vided puerum.

Ille est puer, vided puerum.
Puer est in lectuld. Ubi est puer ?

B.

M.

B. In lectuld est puer. A\
M. Scribe: 1n lectuld (under the word lectulus). < 9
M. Quid facit puer ? ) ' l l
B. Dormit puer.

M.

B.

Ubi dormit puer *
In lectuld dormit puer.
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M. (draws door) Haec est porta, |

vided portam. ‘
Bg. Illa est porta, vided portam \
M. Scribe: porta.—Scribite.— (s,

N

*—“&

(draws maid) Haec est
ancilla, v1deo ancﬂlam

! | f
B. Illa est ancilla, wvideo X
ancillam.
. Scribe : ancilla.—
Scribite.—
M. (knocks table) Pult6 ménsam. |~
Ancilla pultat portam.
Quid facit ancilla ?
B. Pultat portam ancilla. @ l
M. Scribe: pults, pultat.— ‘ﬂ‘}{ F}
Scribite.— —2 )
T~
M. (draws scroll issuing out of the .
mawd’s mouth) Ancilla dicit,
‘Surge.” Quid dicit ancilla ? W
B. ‘Surge’ dicit ancilla.
T —

L Y

Ne~

-

M. (draws scroll from boy’s mouth)
Puer dicit, * Non surgd.” Qud dicit
puer *

Bs. ‘Nén surgd’ dicit puer. ( ‘{ _




M. (Rubs out maid, draws mother)

Haec est mater, vide6 matrem
Bs. Illa est mater, vided matrem.
M. Scribe: mater, matrem.
M. (draws scroll out of her mouth)
Materdicit, ¢ Surge.” Quid dicit
mater *
Bs. ‘Surge’ dicit mater.

M. (draws scroll from boy’s mouth)
Puer dicit, ‘I in malam rem.’ C o motam Sla
Quid dicit puer * L

Bs. ‘Iin malam rem,’ dicit puer.
M. Scribe: 1 in malam rem.—

Scribite.

(rubs out mother, draws father with stick)
Hic est pater, vided patrem.

Bs. Ille est pater, vided patrem.

M. Qud habet pater ?

Bs. Baculum habet pater.

M. Qud facit pater ¢

Bs. Portam pultat pater.

M.

M. Scribe : Pater, patrem.
(draws scroll from father’s lips)
Pater dicit, ‘Surge male puer.’
Quid dicit pater ?

Bs. ‘Surge male puer, ’ dicit pater.

M. (rubs out words wn boy’s
scroll, and writes others)
Puer dicit,‘Surg6, bone pater.’

M. Qud dicit puer ?

Bs. ‘Surgd, bone pater,’ dicit
puer.
M. Scribe : male, bone.—

Scribite.

(49) D



M. (draws stairs) Hae sunt scalae,
vided scalas.

Bs. Illae sunt scalae, vided scalas.
I A —

M. (draws!boy descending) Puer déscendit
per scalas.—
Scribite. Quid facit puer ?

Bs. Déscenditiper scalas puer.

. (drawstable) Haec est ménsa, vided ménsam.
. Illa est ménsa, vided ménsam.

b

(draws chawr and father) Hic sedet

pater in sella, vide3 patrem in sella. /
. Ille sedet pater in sella, video patrem ﬁ::?'
N B

1n sella.

(draws mother) Haec sedet .
mater in sella, vided
matrem in sella.

(draws boy) Hic est puer, vided puerum.
. Ille est puer, vided puerum.

. Puer dicit, ‘Salvé pater, salve ti quoque, mater.’ ?':5

Quid dicit ?

. Salveé pater, salvé tii quoque, mater.
. Pater dicit, ¢ Quare serd

. Quare serd venis.

. Puer dicit, ‘Da veniam, pater.” Quid dicit ¢
8. Da veniam, pater.

. Scribe: sérd, vemam.—Scribite.—
. Pater dicit, ‘D3 tibi veniam, puer.” Quid dicit ?
8. Do tabi veniam, puer.

venis ° Quid dicit ?
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. Puer dicit, ‘Da mihi o6vum.” Qud ?

. Da mihi ovum.

Pater dicit, ¢ Non est ovum.” Qud ?

. Non est 6vum.

. Puer dicit, Da mihi1 aliquid edendum.’ Qud ?

Da mihi aliquid edendum.

. Pater dicit, ¢ Nihil est edendum.’

. Qud, nihil?

. D6 tib1 donum. Vide (pownts to table). Quid est in meénsa ?
(No answer). Nihil est in ménsa ! (They smale).
Quid dicit pater ?

. Nihil est edendum.

. Puer dicit, ¢ Quaré nihil est edendum ?’ Quid ?

. Quare nihil est edendum.

Pater dicit, ‘ Quia sérd venis.’—Scribe : nihil, quia.—

Scribite.
Discite domi.

Valéte.
. Valeé ti quoque.

oo
7

After the Lesson.

*“You asked me one thing ; I am glad. You understand what
nihil means, then ?

“Yes, sir, ‘nothing’”.

“Right. But you did not ask me what sérd means, or venia.
'Why ? 3

“I thought I knew, sir. ‘ He wouldn’t get up ’ ”’.

““ Do you think sérd means, ¢ he wouldn’t get up ’ ¢ ”

““Not exactly, sir, but I somehow felt I knew what the old

man meant .
““ What would your father say to you, if you wouldn’t get up ?

“You’re late ™.

“ And what would you say ?

€¢ S Ol'l'y ”.

‘““Well, that's about it. Sérd means ‘ late ’, and venia means—
think, now ? (No answer.) * Pardon’ ”’.
““But there were some other endings you ought to have
noticed.—Indeed, you ought to have noticed them yester-
day. Anybody know ? ”

‘““ Scalas ?

‘““Yes, and this (holding out fingers) *

““ Quot sunt hi ?

‘““Well, what about hi ¢

“1 suppose that is plural, sir ™.
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“Yes: hi sunt digiti, vided digitos.

" Oh, that’s easy, sir; ‘I’ and ‘ me’ cases

“ Quite right. And scalae, scalas ? What did I tell you about
the ‘ me ’ case in the singular ?

Letter m, ‘me’, letter s, <1’ ”’.

““ But not in the plural, where s is ‘us’. However, just keep
your wits about you, and we will sort them all out before

long *’.

Text of Record VIII.

Salvete.

Salve ti quoque.

Dormi6. Dormi ti.

Dormi6.

Dormis, dormit. Dormite !

Dormimus.

Dormitis, dormiunt. Hic est lectulus.

Ille est lectulus.

Hic est puer. Quid facit ?

Dormit.

Dormit in lectuld puer. Haec est porta.

Illa est porta.

Haec est ancilla.

Illa est ancilla.

Ancilla pultat portam. Ancilla dicit, < Surge !’

Puer dicit,  Non surgs.” Haec est mater.

Illa est mater.

Miter pultat portam. Dicit, ‘Surge!” Puer dicit, ‘I in
malam rem.” Quid dicit ?

I in malam rem.

Hic est pater : pater habet baculum : pater pultat por-
tam, dicit, ‘Surge, male puer.” Puer dicit, ‘Surgd, bone
pater.” Hae sunt scalae. Puer descendit per scalas.
Qud facit ?

Deéscendit per scalas puer.

Haec est meénsa: haec est sella. Sedet in sella pater,
sedet In sella mater. Puer venmit. Dicit, ‘Salve pater,

salvé ti quoque mater.” Pater dicit, ¢ Quaré sérd venis ¥’

Puer dicit, ¢ Da veniam pater.’ Pater dicit, ¢ Do tibl veniam.’

Puer dicit, ‘Da mihi 6vum quoque.’ Pater dicit,  Non est

ovum. ‘Quaré non est 6vum ?° ‘Qua séré venis.” ‘Da

mihi aliquid edendum.’ Pater dicit, ¢ Nihil est edendum.’

‘Quaré nihil est edendum ? ’ ¢ Quia sérd venis.’

Valéte.

Valé ti quoque.

Boys.
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LESSON IX.
In the Classroom.

M. dalvéte.

Bs. Salve tii quoque.
Chorus. a, a, ete.
Drill on verbs : surgd ex sella, with different leaders.

M. (draws on board table, bed, door, maid, mother, father, and
asks what they are). Quid est hoe ? . . . Then the Frog song.

(draws figure) : Hic est lacchus, video Iacchum.
. Ille est Iacchus, vided Iacchum.

. (points to head) Hoc est caput Iacchi, vided caput Iacchi.
. Illud est caput Iacchi, vided caput Iacchi. O

M (adds eyes) Hic est oculus lacchi, vided oculum Iacchi. 0

Bs. Ille est... etc.
M. (adds ear) Haec est auris Iacchi, vided aurem Iacchi

Bé. [lla est ... etc. | | @

M. (adds one hair) Hic est capillus Iacchi, vided capillum ‘

M. (adds nose) Hic est nasus lacchi, vided nasum Iacchi.
- Tlle est nasus Iacchi, vided nasum Iacchi.

M. (adds mouth) Hoc est 0s lacchi, vided 6s Iacchi.
Bs. Illud est. .. etc.

TIacchi.
Bs. Ille est...

vided secundum capillum Iacchi.

M (adds another hair) Hic ‘est secundus capillus Iacchi, @
Bs. Ille est secundus. .. etc.
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tertium capillum Iacchi.

Bs. Ille est tertius . . . etc.
M. Trés capillos habet Tacchus.
Bs. Treés capillos habet Iacchus.

M. (draws each, as he speaks) : Haec est domus Iacchi,
vided domum Iacchi. ﬁ‘
Bs. Illa est domus. .. ete.
M. Secribe: Domus.
Hoc est frimentum, vide6 friimentum.
Bs. Illud est. .. etc. __ﬁ‘

M. Secribe: Frimentum.
Frimentum est in domd Iacchi. Ubi est frimentum *

Bs. In domo lacchi est frimentum.
M. Hic est miis, vided miirem. D
Bs. Ille est miis, vide6 mirem.

M. Scribe: Mais.
Miis ést frimentum. Qud faclt mis *

Bs. Est frimentum mis.

M. (adds a third) Hic est tertius capillus Iacchi. vided @

M. Quod frimentum ? Quod est 1n domd lacchi.
Hic est miis, qui ést frimentum, quod est in domd lacchi.
Quid ?

Bs. Ille est miis, qui est friimentum, quod est in domd Iacchi.

M. (draws cat) : Haec est feles, video felem.
Bs. Illa est feles, vadeo felem.

M. Scribe: Feéles.
Feles est mirem. Qud facit feles *
fist mirem félés.

M) N\

- el

Bs.

M. (pointing wn turn to each):
Haec est féleés, quae ést
miirem, qui est frimentem,
quod est in domo Iacchi.

Bs. Illa est féles. .. etc.

M. (draws dog) : Hic est canis, vided canem.
Bs. Ille est canis, vided canem.
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M. (draws cat opposite dog, bristlang):
Canis vexat felem (signs).

Bs. Canis vexat f€élem.

M. Secribe: vexat felem.

Hic est camis, quu vexat félem,

quae €st miirem, qui ést fri-

mentum, quod est In domd

Iacchi.

Bs. (as master pownts in turn to each
mcture) : llle est canis—qui

vexat felem—quae &t mirem—qui ést frimentum—quod

est in domd Iacchi.

0.
M. (draws cow): Haec est vacca, vided vaccam. Z y .
Bs. Illa est vacca, vided vaccam.

M. Vacca iactat canem. Scribe :
Haec est vacca, quae iactat canem,
qui vexat felem, quae &st miirem,
qui ést frimentum, quod est iIn dom3
Iacchi. o
Bs. (as master points to each) Illa est vacca— \
quae lactat canem—qui vexat felem,
—quae ést miirem—qui ést friimentum—quod est in domd
Iacchi.

€~
]

e

M. Haec est puella, vided puellam.

Bs. Illa est puella, vided puellam.

M. Puella mulget vaccam. Qud
facit ¢

Bs. Mulget vaccam puella.

M. Scribe: Puellamulget vaccam.
—Scribite.—Haec est puella,
quae mulget vaccam, quae \ M
lactat canem, qui vexat™ — —
felem, quae ést miirem, qui '
ést frimentum, quod estin domd lacchi.
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. (as master points) Illa est puella . . . ete.

(draws ragged lad) : Hic est iuvenis, vided
luvenem.
. Ille est 1uvenis, video 1uvenem.

Iuvenis 6sculat puellam (blowsa kiss at the
picture).

Scribe: iuvenis 0Osculat puellam.—
Scribite.—
Hic est 1uvenis, qui Osculat puellam,
quae mulget vaccam,quaelactat canem,
qui vexat f€lem, quae €st mirem, qui
ést frimentum, quod est in domo lacchi.
. (as master pownts) : Ille est 1uvenis, . . etc. / .

.__—___—__-——

Hic est sacerdos, video sacerdotem.
. Ille est sacerdGs, vided sacerdotem.

Scribe : sacerdos.—Scribite.—

?
Sacerdos 1ungit iuvenem et puellam. Quid

facit ¢ 2
Bs. Iungit iuvenem et puellam. (Goes through scene ﬁ AN
of joining two boys’ hands, and mumbling h

something over them).
M. Scribe: lungit—iuvenem—et—puellam.
- Hic est sacerdds, qul iungit iuvenem et puellam, quae
mulget vaccam, quae 1actat canem, qui vexat felem, quae ést
miirem, qui eést frimentum, quod est in dom6 Iacchi.
. (as master points) Ille est sacerdos . . . ete.

"

WY

(draws cock) : Hic est gallus, vided /=
. gallum. °

. Ille est gallus, vided gallum.
(tallus canit, Cocococd ! Quid canit

gallus —
. Cocococo canit gallus.
Gallus vocat sacerdotem.—Scribe :
gallus—vocat. Quid facit ? &

Bs. Vocat sacerdotem.

M. Hic est gallus, qui vocat sacerdotem, qul 1ungit mvenem et
puellam, quae mulget vaccam, quae 1actat canem, qui vexat
felem, quae €st mirem, qul €st frimentum, quod est In
domo lacchi.
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Bs. (as master points) llle est gallus . . . etc.

M. Nunc cand ego.
Cocococd, cocococo.

O galle, ciir canis ti, canis tii, canis ti,
Sond repléns locum ?
Aurdra nunc veait, nox atra diffugit,
- Cocococd, cocococo.
Scribe.—Scribite.—
Anglice : cir, *° why ”’.
sonus, ‘ sound .
repléns, * filling ”.
locus, “ place ™.
nox, ‘‘mght”.
atra, °‘ black ™.
diffugit : quid est, Tempus fugit * (They look wn-
tellrgent).

Scribite.
M. Canite.

Chorus. They all sing together.
M.

Cocococd, cocococo.
O galle, ciir silés ti, silés ti, silés ta,
Nec Ore das sonum *
Quando venit dies, diirus venit labor :
Cocococd, cocococd.
Scribe ti 1n tabula.—Scribite.—
Ore—hac est s (pointing) : ex ore non dat sonum.
Anglicé, quando, * when .
dirus, ‘ hard .

Chorus. (They s'mg together).
M. Discite domi. Valéte.
Bs. Valé ti quoque.

After the Lesson.

“Did you notice anything ¢ In the story ? You knew what

that was, of course .

““ Yes, sir, the house that Jack built .
“Well, all the things were clear enough; what about the

endings ? ”’ (No answer.)  One hittle word kept coming
again and again ~’—
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M.
Boys.
M.
Boys.

M

M

M

Bt;ys.

M.

M.

M.

Boys.
M.

Boys.

M.

Bc;ys.

Béys.

Boys.

Boys.

““ Oh yes, sir, we knew that, from French ™.

* And did you know why it had different endings ? ™
“ (enders, sir ’.

“ What were they, do you remember ? ”

“ Quod, qui, quae .
““ Put them 1n another order, and you get masculine, feminine

and neuter : qui, quae, quod. You see, it is Mrs. Cow, of
course, but always Mr. Dog and Miss Cat; I don’t know

why.
In the cock-a-doodle-doo song, there were rather a lot of
new words, but I think you would have spotted some of

them ”’.

Text of Record IX.

Salveéte.

Salve ti quoque.
Hic est Iacchus : vided lacchum.

Ille est Iacchus : vided Iacchum.
Quid est hoc ?

Caput est 1llud.

Hoc est caput Iacchi. Qud est héc ?
Caput Iacchi est 1llud.

Hic est oculus, Quid est hoc ?
Oculus est 1lle.

Hic est oculus Iacchi. Hic est nasus Iacchi. _
Haec est auris Iacchi. Haec est domus Iacchi: vide6

domum Iacchi.
Illa est domus Iacchi: vided domum Iacchi.

Hoc est frumentum. Ub1 est frimentum ¢! In domé
Iacchi est frimentum. Ub1 est ?

In domd lacchi est frimentum.
Hoc est frimentum quod est in domd lacchi. Hic est miis :

vided mirem.

Ille est miis : vided mirem.

Est frimentum miis. Hic est miis, qui &st frimentum,
quod est in domé lacchi. Haec est felés : vide6 félem.

Illa est félés : vided f€lem.

Feles est miirem. Haec est félés, quae €st mirem, qui ést
frimentum, quod est in domd Iacchi. Hic est canis,
qui vexat felem. .. Haecest vacca, quaelactat canem . . .
... Haec est puella, quae mulget vaccam ...Hic est

luvenis, qui 6sculat puellam... Hic est sacerdds, qui iungit
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wuvenem et puellam. .. Hic est gallus, qui vocatsacerdotem,
qui lungit luvenem et puellam, quae mulget vaccam,
quae lactat canem, qui vexat félem, quae €st mirem,
qui eést frimentum, quod est in domd Iacchi.

Valéte.

Boys. Vale ta qﬁoque.




LESSON X.

In the (Classroom.

M. BSalvéte.
Bs. Balvé ti quoque.
Chorus. a, a, etc.
Dnll: verbs.
Song : Cocococd.
Song : “ The FKFrog™.
Run through the House that Jack built, with just a line or two for each
picture, enough to identify ot :

Haec est domus—hic est miis—etc. Then backwards :
Bs. Ille est gallus, qui vocat . . . ete.

Haec est arbor, video

arborem.
. Illa est arbor, wvided
arborem.

Hic est corvus, vided corvum.
. Ille est corvus, vided corvum.
(shows a mece of cheese) : Hic est 7
caseus, vide0 caseum.
. Ille est caseus, vided caseum. \I

M. Scribe: arbor, corvus, caseus.—Scribite.—

(draws cheese in crow’s beak) : Corvus habet (@\&
caseum. Quid habet corvus ?

. Caseum habet corvus. ’

Quis habet caseum *?

. Corvus habet caseum.




M. Haec est volpés, vided volpem. ?ﬁj\

Bs. Illa est volpes, vided volpem. \
M. Scribe: volpés.—Scribite.—
Volpés non habet caseum: Volpés volt
caseum edendum. Quid volt ?
Bs. Caseum edendum volt.

M. (draws scroll out of fox’s mouth):

Volpes dicit, ‘O corve, cane!’

Quid dicit volpes ?

Bs. O corve, cane!

M. Corvus camt, ‘Ca, ca.” Quid canit
corvus *

Bs. ‘Ca, ca’ camit corvus.

M. Caseus cadit (draws it falling). @
Quid facit caseus ? /

Bs. Cadit caseus.

M. Scribe: cadit.—Scribite.—

Aperit 6s volpes. (Opens his own mouth). Quid facit volpes *
Bs. Aperit 0s volpes.
M. Scribe: aperit.—Scribite.—

O

Est caseum volpés. (Closes the
fox’s mouth, makes hvs body fatter,
draws cheese within.)

Ridet volpés. (Laughs, and draws
up corners of fox’s mouth.) Scribe:
ridet.—Scribite.—
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Lacrimat c=orvus. (Draws tears dropping
from the crowv’s eye.)

Quid facit corvus ?

Bs. Lacrimat corv-us.

Corvus dicit, ¢ I in malam rem. ’

Scribe : lacsrimat.—Scribite.—

Haec est pilla (shows ball). Quid est hdc ?

. Pila est illa.

Pila est in mani. Ubi est pila *

3s. In manii est pila.

. (dropsit) : Dermitto pilam. Cape tu, démitte.

31, Deémitté (drops 7it).

Demittis, démmttit.

Scribe : plla diemitto.
Da mihi pila.m.

31, Do tibi pilam.

Démittd pilamm (drops it), cadit pila, repetd pulam (pucks
up). (Throwos it to a boy): iactd pilam, ti excipis pilam.
Iacta ad me! (holds out hands: boy throws): 1actas—
excipid. Scrilbe : iactd, excipid, repetd.—Scribite.—

The game may cyo on ad lib., and the phrases ad te, ad me, may

1. Valéte.
3s. Vale ti quoque.

Text of Record X.

Salvéte.

oys. Salve ti quoque.

Hic est galllus: camit gallus. Canit cocococd.
Cococamcod, cocococd.

O galle clir canis ti, canis ti, canis ti,

Sond replerns locum *?

Aurdra nume vemit, nox atra diffugit.
Cocococd, cocococo.

Canite. -

Cococo=0, cocococd.

O galle ciir canis tii, canis tii, canis ti

Sond replems locum ?

Aurdra numc venit, nox atra diffugit.
Cococomcd, cocococo.

.‘
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Cir, Anglicé, “why ™ ; sonus, Anglicé, “ sound ”; re-
pléns, Anglicé, “filling”; a&tra, Anglicg, “ black”
diffugit, scitisne Tempus fugit ?

Scl0.

Cocococd, cocococo.
O galle, ciir silés ti, silés ti, silés t
Nec ore das sonum *
Quando venit diés, diirus venit labor.
Cocococd, cocococo.
Canite.

Boys. Cocococd, cocococd.

O galle, ciir silés ti, silés ti, silés ti

Nec ore das sonum ?

Quandd venit di€s, diirus venit labor.

Cocococd. cocococo.

M. Ore—hoc est 6s. Ex ore dat sonum. Scitisne ?
B. Sc10.

M. Hic est corvus : vided corvum.

Boys. Ille est corvus : video corvum.

M. Haec est arbor : vided arborem.

Boys. Illa est arbor : vided arborem.

M. Hoc est rostrum, hic est caseus : video caseum.
Boys. Ille est caseus: video caseum.

M. Aperit rostrum corvus. Quid facit ?

Boys. Apent rostrum corvus.

M Tenet caseum corvus. Quid facit ?

Tenet caseum corvus.

Haec est volpés : vided volpem. Volpés non habet caseum.
Volpes vdlt caseum edendum. Volpes dicit, ¢ Corve, cane !
Corvus canit, ‘Ca, ca.’ Cadit caseus. Kst ciseum volpeés.

Ridet volpes. Lacrimat corvus.

Valéte.
Valé ti quoque.

Bc.ws.
M.

Boys.
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Further Work.

It will be seen that by this time the Present Indicative Active
has been learnt in all conjugations; and all the cases have been
naturally introduced. But the dative has been used only with
mihi and tibi. The next step should be to use the material already

given, for the dative case of nouns : e.g.
D0 tib1 cretam,
Then to the rest,
D6 Primo créetam,
and so forth. By grouping two together, the cases of the plural
can be introduced :
Do tibi donum—tibi quoque d6 donum,
Then to the rest : \ |
D6 Primd et Secundé dona; d6 dudbus pueris dona
(holding up two fingers). Then later :
Hoc est Primi caput, hc est Secundi caput, haec sunt

dudrum puerdrum capita.

The most effective way is to invent new stories, especially
animal stories ; plenty can be found in Aesop’s Fables, or collec-
tions of stories for children. Let them be perfectly simple; there
18 no great tax on the master there.

The stories once made familiar, can be easily be used to intro-
duce adjectives : magnus and parvus, for example ; words meaning
colour, which can be illustrated by things; words lhke longus,
which can be 1illustrated by gestures or lines on the board.

As soon as a beginning has been made thus, the reading-book
should be placed in the boys’ hands. This will guide the master

step by step ; but it will always be a help to revert to a story or a
song, now and then. The Readers which these lessons are meant
lead up to are: Initium, by R. B. Appleton (Cambridge Uni-
rsity Press, 2/-), together with the Teacher’s Companion to
nmitium (1/6), which contains further practical hints. This book
18 enough for the first year ; in the second year follows Pons Tironum
(Bell, 1/6), one term, and in the next term Puer Romanus and

Ludi Persici (Clarendon Press, Second ed. 2/6).

The songs were taken from Chanties in Greek and Latin, by

W. H. D. Rouse (Blackwell, Oxford, Second Ed. 2/6), the Latin
songs (without music) being published separately at sixpence.
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For work in later years, consult Latin on the Direct Method,
by W. H. D. Rouse and R. B.-Appleton (London University Press),

The “ Series , as 1t 18 called, that is, the four verbs surg®.
ambuld, revenid, seded, are repeated every day until they become
second nature ; and this series can be used both to introduce and
to practise other tenses of the verb, when the time comes. The
master says the new forms first, then makes the class repeat them,
then has them written down in the usual way, and finally copied
in the proper order 1n the boys’ fair-copy notebooks.

Thus, for the future:

M. (sutteng) surgam, (resing) surgo.
(standing) Ambulabd, (walking) ambuld.
(standing still) Reveniam, (moving back) revenio.
(standing by seat) Sedebo, (sitting down) seded.

For the second and third persons, he makes one boy say :

B. Surgam.
M. Surgés—and so forth.

Then the plural, then varied drill with different boys.
For the past tense :

M. (rising) surgd, (standing still) surrexi.
(walking) ambuld, (standing still) ambulavi.
(moving back) revenid, (standing still) reveni.
(sstting down) seded, (sitting stull) sedi.

The same process for the mmperfect ; but the difference between
these two tenses must be explained in English. The imperfect may
be put in a different order with some advantage, thus :—

M.

(resing very slowly) Sedebam, surgd.
(wa'king) Surgébam, ambuld.
(moving back) Ambulabam, revenid.
(setting) Reveniébam, seded.

In the second year, many difficult constructions can be ex-
plained and practised with the same four verbs. Thus, purpose :

M. Surgdé ut ambulem,
ambuld ut reveniam,
revenid ut sedeam,
Seded ut surgam ;




M. Surgd : surrexi ut ambularem ;
ambuld (stands), ambulavi ut revenirem ;
revenio (stands), reveniébam ut sedérem ;

Seded (sits), sedébam ut surgerem.

M. Si mihi permittés, surgam.
Bl. Permittd ut surgas.
M. Surgs. Si mihi permitt€s, ambulaba.
B'. Permittd ut ambulés.
M. Ambuls, etc.
So, imperd ut surgas, imperd né surgas, (to which a boy may
reply : At tamen surgam—surgd !)
And, Si mihi n6n permississes, non surrexissem, etc. |
Similarly with vetd and sind, with the infinitive. Quite amusing
dramatic scenes can be made out of these materials :
A. Surgam.
B. Prohibed né surgas.
A. Non potes prohibére qudminus surgam—surgd !
Ambulabo, etc.

This may be left to the ingenuity of the master.
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